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Introduction 
 
The Hui Taumata Mätauranga hosted by Tüwharetoa at Türangi has spoken 
with determination for a future wherein Mäori gain greater and 
greater control of their own destinies. The Mäori consciousness has 
shifted from state dependency towards greater self sufficiency1 and 
the road to that self sufficiency is intimately tied to education. 
Without education Mäori are doomed to impoverishment and dependency. 
However, we must be very clear that the education needed for Mäori to 
meet its own expectations is not exactly the education offered by 
government to the general public. General education provides only for 
those content with mainstream aspirations and mainstream purposes, 
and does not address specifically the needs of Mäori. 
 
In this essay I have looked at the educational needs of Mäori and 
examined the ability of the current system to meet those needs. 
Basically, the current educational system does not meet the needs of 
Mäori because of its orientation towards the mainstream culture, and 
its presentation within a mainstream framework.  
 
Problems With Mäori Education 
 
Mäori people exist in two worlds and are expected to perform credibly 
in both. This dichotomy of existence is the foundation of many of the 
stresses and strains that Mäori experience daily including alienation 
from a society sometimes deaf to minority pleas for help, and blind 
to inequities forced upon them by unwelcome subliminal assimilation 
policies. Loss of culture including language has left many Mäori 
without firm foundations leading to loss of confidence and a sense of 
individual inferiority.   
 
Loss of cultural identity is a foundation for violence, poor 
educational performance, joblessness, criminality, poor health, and 
propensity towards  diseases such as diabetes and obesity. Dichotomy 
of existence is a factor common to all indigenous peoples and 
together with the inevitable cultural degradation, underlies many of 
the social ills common to those colonized by Europeans. The 
inevitable conflict between colonizers and those colonized is 
stressful and debilitating.  
 
With the education system geared to the needs of mainstream why do we 
feel so surprised when Mäori struggle to make their way? With the 
loss of land and the subsequent dispersion of Mäori to cities is it 
any wonder that so many Mäori feel inadequate in both Mäori and 
Päkehä worlds? Loss of lands meant loss of language and culture 
because the education of Mäori intimately involved oral instruction 
and visual observation from early childhood within the marae setting. 
How does culture survive when the haukäinga is in one place but the 
children are in another? Even today return to the haukäinga for most 
occurs only on special events such as tangi. Mäori education for 
three or four days per year does not make for a strong education and 

                                                 
1 Durie, M. (2003), Ngä Kähui Pou: Launching Mäori Futures, p198, Huia Publishers, Wellington. 
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does not ensure the survival of Mäori culture.  
 
While the place of learning is significant, the style of learning is 
also important. Those removed from their foundations usually 
recognize their loss of culture intensely, and are often at loss with 
what to do. Many seek instructions from mainstream tertiary 
institutions, and some attend wänanga hoping to fill that subliminal 
hunger for identity. To a large extent the drive to acquire Mäori 
learning has come from those who have felt deprived, but the time has 
come whereby it is the haukäinga that should be calling its children 
home. Unfortunately, the resources for educational activites within 
the marae setting are insufficient, and quite often those of the ahi 
kä are ill-prepared or unwilling to teach because their mana tends to 
be tied up in knowledge acquired over a lifetime. From my own people 
I have heard the concept of wänanga mocked, and the idea of teaching 
the young other than through the process of allowing them to observe, 
ridiculed. Fortunately, not all of our elders see life this way, and 
recognize the urgent need to educate not only our young but our 
elders too.  
 
As the government moves towards the elimination of race-based 
programs, alienation of Mäori will undoubtedly spread and so too will 
its intensity. The history of Mäori is strongly tied to the attempts 
by mainstream cultures to assimilate people they have colonized and 
surely the lessons learned from the failed attempts of the English to 
assimilate the Welsh, the Irish, and the Scots and all the misery 
surrounding those attempts would have left an imprint. The fact is 
that assimilation is a bad idea leading to resistance, violence, and 
misery for both the colonized and the colonizer. I hope that the 
lessons of the twentieth century have been learned, because it 
doesn’t have to be that way.  
 
What Do Mäori Want, Or Don’t Want? 
 
What do Mäori want or don’t want? These are difficult questions, but 
in general terms it is safe to say that Mäori do not want to be 
assimiliated. Why would any people wish to be assimilated by another? 
To give up the accumulated wisdom, language, history, and practices 
of a culture and replace it with someone elses is a bit unlikely. 
Mäori want to be part of, and to contribute to, the nation according 
to their own talents and experiences. They do not want to be told 
that they are an inferior race, a bunch of dropouts, and stupid to 
boot. They want to be allowed to contribute their genius, and their 
flavour to the mix and not just on the rugby field. 
 
Democracy itself is now being used to deny and to enforce the will of 
the majority over the minority. If Mäori are not to be assimilated 
how does one move forward and overcome or avoid the dissention and 
the grief which will inevitably follow such unreasoned policies.? We 
must recognize the two cultures, and provide for each accordingly. 
Democracy as a political ideal was never meant to be applied to two 
nations under a single umbrella bound together by Treaty. The idea of 
two independent nations residing under the umbrella of a single 
democracy does not work, because inevitably the larger will move to 
dominate the smaller. I refer to Mäori and Päkehä as two independent 
nations as indeed existed before Päkehä moved to take over2.  
 

                                                 
2 Nation: a community of people who share a common ethnic origin, culture, historical tradition, and, frequently, language, 
whether or not they live together in one territory or have their own government 
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The ethnicity of Aotearoa is as indicated in the following table 
taken from the Social Report 20063. From Table 1 it can be seen that 
the dominant culture is that of Europeans with 80.0% of the 
population in the year 2001. Mäori represents only 14.7% of the 
population and therefore it might be argued that from a democratic 
point of view why indeed should the Mäori  minority be accommodated. 
The answer goes back to the Treaty of Waitangi which at the time when 
population demographics were the reverse, Mäori were in the majority. 
Perhaps Mäori should have asserted its democratic rights to limit 
Päkehä migration, but chose not to. Today, Päkehä are predominant in 
this country and appear to assert their rights as the ruling majority 
at every turn. Consider for example, what happened with the foreshore 
and seabed fiasco last year. Nevertheless, the terms of the Treaty of 
Waitangi remain in force and Mäori will continue to assert their 
rights to exist and to prevail. Also, from the table the browning of 
Aotearoa continues or as I often think, the Mäori assimilation 
policies continue to progress.  
 
 
 
 
 
Table 1 Ethnicity of Aotearoa 
Ethnic Group  Year 

1991 
 Year 

2001 
     
European 2,783,025 83.2% 2,868,009 80.0% 
Mäori   434,847 13.0 526,281 14.7 
Pacific 
peoples 

167,070 5.0 231,801 6.5 

Asian 99,756 3.0 237,459 6.6 
Other 6,693 0.2 24,924 0.7 
     
 
The Need for Mäori Education 
 
Education of Mäori fosters the public good and the overarching goals 
of New Zealand. It removes people from hand-out programs and allows 
them to become contributing members of society. There have been times 
when Mäori participation in society was defined by government 
policies to ensure that they did not encroach beyond their place in 
life4.  Those days are in the past, but not entirely. 
 
The aim of all education is so-called “rational autonomy” from both 
individual and societal points of view5, but does this mean different 
things for Mäori and Päkehä? In many ways “rational autonomy” means 
the same for Mäori and Päkehä. It means having some semblance of 
control over one’s life, and it means having choices. For Mäori 
“rational autonomy” means the choice of a job, not just being forced 
into something that the system permits at the bottom end of the 
socioeconomic ladder. Mäori want freedom to speak their language and 
to practice their culture without interference from the dominant 
culture.  
 

                                                 
3 The Social Report 2006, Ministry for Social Development, p 14, Wellington, New Zealand. 
 
4 Judith Simon and Linda Tuhiwai Smith, 2001, A Civilizing Mission? Auckland University Press. 
5 Winch, C. & Gingell, J. (1999) . Key Concepts in the Philosophy of Education. Routledge, London. 
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Mason Durie once asked the question, “What do Mäori want?” and the 
answer he gave was, “To live as Mäori.6” Unfortunately, “To live as 
Mäori,” today requires a degree of autonomy that can be achieved only 
through education. Autonomy comes with having a well paying job, and 
when the mind is predisposed to the recognition of opportunities, 
being able to act on those perceptions. With education comes choice 
and empowerment.  
 
According to the Social Report 20067, published by the Ministry for 
Social Development, Mäori are not doing too badly having improved 
their educational position since 1996. For the Ministry the desired 
outcome is that “Everybody has the knowledge and skills needed to 
participate fully in society. Lifelong learning and education are 
valued and supported” and it is against this outcome statement that 
the advancement of Mäori must be measured. The pivotal word in this 
statement is “society” and for the Ministry of Social Development it 
is quite clear that they mean Päkehä society only, not Mäori society. 
Nevertheless, Mäori would like to embrace the ideals of the Ministry 
of Social Development and ensure that “everyone within has the 
knowledge and skills needed to participate fully” in Mäori society.  
 
Our children are behind mainstream in developing literacy and 
numeracy skills, are less likely to graduate from high school, far 
less likely to get a job even when they have equivalent 
qualifications, will earn less income, experience more grave health 
problems and have higher mortality rates than other New Zealanders8. 
However, these societal problems are not unique to Mäori. The same 
words may be used to describe Australian Aborigines9 as well as other 
indigenous peoples around the world10 It appears that all indigenous 
people suffer from the same grave disadvantages virtually word for 
word. The common factor may be that of a dominant culture engaged in 
the throes of assimilating a minority, and the question is, is that 
sufficient to lay the foundations of disorders such as obesity, 
diabetes, high suicide rates, cancer, heart disease and other 
problems of indigeneity?  
 
There are many factors that have led to underperformance by Mäori in 
tertiary institutions in this country. These factors appear relevent 
to most ethnic groups around the world who have undergone or who are 
undergoing forced assimilation by a dominant group, who control 
educational budgets and who practice, intentionally or not, cultural 
hegemony. Open and/or overt racisim can lead to withdrawal and under 
performance11,12,13. Mäori facing culturally unfamiliar surroundings 
can also lead to isolation of the individual.  
 
The tendency has been to blame the victim often assuming genetic 
reasons for poor performance. Poor educational performance is not a 
sign that Mäori lack intellectual capacity, but is more likely to be 
a symptom that the system itself is not working well. As with every 
other race, some Mäori are intellectually gifted, while others are 

                                                 
6 Durie, M. (2003), Ngä Kähui Pou: Launching Mäori Futures, p199, Huia Publishers, Wellington. 
7 The Social Report 2006, Ministry for Social Development, Wellington, New Zealand. 
8 Durie, M. Mäori  Health: Key Determinants for the Next 25 Years. (2003), In Ngä Kähui Pou: Launching Mäori Futures, p157, 
Huia Publishers, Wellington. 
9 Rigney L-I. (2002). Indigenous Education and Treaty: Building Indigenous Management Capacity. In Balayi Journal of 
Cultural Law and Colonialism, 4: p73-82. 
10 Rao, V. & Walton, M. (2004). Culture and Public Action. Stanford Social Sciences. 
11 Plummer, DL., Slane, S. (1996). Patterns of coping in racially stressful situations. J. Black Psychology, 22(3) 302-315 
12 Deyhle, D. (1995),  Navaho Youth and Anglo Racism: Cultural Integrity and Resistance. Harvard Education Review, 65(3) 
403-444. 
13 Kiang, PN., Kaplan, J. (1994), Where do we stand? Views of racial conflict by Vietnamese American Highschool students in 
Black and white context.  The Urban Review 26(2) 95-119. 
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able to get by, and some are discounted as dismal failures. For Mäori 
the distribution curve is skewed in favour of personal failure.  
 
Most teachers are not racists. Most teachers are well-meaning good 
people. Unfortunately, many believe that good teaching is enough, 
that good teaching can transcend the racial divide. However, 
sensitivity to Mäori needs is essential regardless of the skill level 
and may well be lacking for those inured in euro-centric cultural 
values. In addition, cultural insensitivity may well be a matter of 
cultural ignorance. Other teachers believe that education is also a 
means of assimilatiing Mäori and to a degree this is true. Certainly, 
knowledge concerning the dominant culture provides safety for Mäori 
as a means to survive.  Education is essential for the learning of 
life skills although for some teachers this has nothing to do with 
heritage or culture. It is all about teaching civic, vocational, and 
intellectual skills, the skills they presume are needed to survive in 
today’s world14. 
 
Disadvantage 
 
We must define strategies for moving disadvantaged people away from 
“disadvantage.”  Unfortunately, the problem is not at all simple 
since the concept of disadvantage often appears vague and highly 
variable. The definition of disadvantage has been debated and 
discussed interminably with little progress from its first 
recognition and formulation in the early fifties. What is it that 
renders indigenous people disadvantaged even in the face of economic 
parity as is sometimes the case? 
 
In my opinion the journey that we must undertake is to begin to 
understand more fully the nature of disavantage and in particular the 
nature of disadvantage to Mäori people.  What is the disadvantage? 
Problems associated with the learning of disadvantaged people are 
well recognized15 and have been the subject of numerous studies. 
However, in spite of the fact that disadvantaged white, black, and 
brown people have been studied and talked about for decades the 
problem has not gone away and the disadvantaged remain with us.  
 
 
 
The Nature of Disadvantage 
 
The problems facing indigenous educators today are the same ones that 
educators faced 50 years ago in dealing with the educational problems 
of the disadvantaged16, and to a degree the approach to solving the 
problem has simply been transferred from the disadvantaged to the 
culturally diverse and as with the disadvantaged of 50 years ago we 
are still in the place of characterizing and analyzing their 
deficiencies. We used to spend time teaching the disadvantaged to 
conform to mainstream ideologies and invariably without success.  
 
The question that must be addressed concerns the nature of 
disadvantage. What kind of disadvantage affects the ability of people 
to learn?  What kind of disadvantage results in a reduction in 
longevity, and a propensity towards diabetes and obesity? There is no 

                                                 
14 Gay, G. (2000). Culturally Responsive Teaching: Theory, Research, and Practice. Teachers College Press, Columbia 
University, New York and London.  
15 Loretan JO., Umans, S. (1966). Teaching the Disadvantaged: New Curriculum Approaches. Teachers college Press, Columbia 
University.  
16 Loretan, JO. Umans, S. (1966). Teaching the Disadvantaged: New Curriculum Approaches. Techers college Press, Columbia 
University.  
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single answer when it comes to disadvantage other than that which 
enforced assimilation imposes on indigenous peoples. Imagine how it 
must feel after 150 years of threat of seeing the foundations of your 
identity threatened with extinction, your language disappear, your 
gods destroyed, your way of life as a culture become no better than 
entertainment to the dominant culture. This is the nature of 
colonization and the nature of assimilation and who can wonder that a 
problem exists? 
 
Education is a way forward, a way to overcome the stresses of 
disadvantage, a way to achieve parity, but it is not simple. 
Education is a complex of whänau, community, school, teachers, 
parents, students, and the State. While the thesis of this 
presentation is indeed education, there are many other relevent 
factors concerning disadvantage, but none so important as education. 
For success in education a balance is needed between these 
interacting and often conflicting factors that allows the student to 
grow in confidence as well as knowledge. As Durie pointed out, 
“education policies themselves will not overcome the effects of poor 
housing, unsafe streets, alienation from customary land, low incomes, 
polluted environments, or physical and mental abuse”17.  
 
Freire18 divides the world into the oppressed and the oppressors. He 
placed the liberation of the oppressed in the hands of the oppressed, 
but even more astounding he placed the liberation of the oppressors 
also in the hands of the oppressed. These radical views on education 
simply point out that both oppressed and oppressors are imprisoned in 
the structures of society, and that there is an interdependence on 
each other; a shared responsibility if you will.   
 
I suppose that oppressors cannot be oppressors without the permission 
of the oppressed.  Certainly, in Freire’s view the oppressed cannot 
expect liberation at the hands of the oppressors and in order to 
achieve this it is up to the oppressed to stand up and release their 
own chains. Within Aotearoa, Mäori have achieved much, but there 
havew been remarkable contributions from the so-called “oppressors”. 
For Freire this act of mercy by oppressors is inconceivable, since 
for him it represents a conflict in the very definitions of oppressor 
and oppressed. Basically, oppressors by definition cannot liberate 
their victims otherwise they would not be oppressors.  This is a game 
of words imposed on a reality that does not conform and therefore his 
ideas of liberation may not be universally applicable.  
 
Another concept that Freire introduced is that of humanization.19  
Only through education can an individual begin a transformative 
process involving critical analysis of his or her environment that 
results in that environment becoming more human or humanized.  This 
process of humanization is one that oppressed people are able to 
achieve only after ascending to a state of consciousness available to 
them through the discipline of learning. The educational mysticism 
presented by the views of Freire has contributed strongly to the 
development of what has become known as kaupapa Mäori . 
 
What To Do? 
 

                                                 
17 Durie, M. (2003), Ngä Kähui Pou: Launching Mäori Futures, p203, Huia Publishers, Wellington. 
 
19 Freire P. 1972. Cultural Action For Freedom. Harmondsworth, Penguin. 
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Bernard Lewis once observed20 that “when people realize that things 
are going wrong, there are two questions they can ask. One is, ‘What 
did we do wrong?’ and the other is ‘Who did this to us?’ The latter 
leads to conspiracy theories and paranoia. The first question leads 
to another line of thinking: ‘How do we put it right?’ (as quoted 
from Harrison and Huntington (2000)21. We must choose very carefully 
which of these two questions are to be addressed, because the end 
results are quite different. Latin America chose conspiracy theories 
and paranoia which led to economic ruin and repression, whereas in 
the second half of the nineteenth century Japan chose to put things 
right and its people prospered. There are many examples of success 
and failure of nations whose basic culture overcame or failed to 
overcome economic disadvantage. 
 
Is Culture Important? 
 
Delgado-Gaitan & Trueba22 define culture as “a dynamic system of 
social values, cognitive codes, behavioural standards, worldviews, 
and beliefs, used to give order and meaning to our lives as well as 
the lives of others.” As Gay23 points out culture determines how we 
think, what we believe, and how we behave. Thus for Mäori people 
raised with traditional influences, the imposition of a Euro-centric 
education is not easily accepted. Invariably, reinterpretation and 
repositioning takes place that involves remodeling of cultural 
foundations.  
 
Ethnicity as a foundation for achievement cannot be divorced from 
other factors that affect achievement. Educational fertility is the 
sum of many factors including experience and culture, and 
reductionist approaches that attempt to separate out factors that 
consider only intellectual achievement tend not to work in the 
absence of support structures, and cultural sensitivity. Race, 
culture, and ethnicity are important, but the urgings of mainstream 
for Mäori to transcend these apparent limitations places the onus in 
the wrong camp. Attempts by mainstream to overcome the problems that 
lead to Mäori under achievement, while often well-meaning, have been 
doomed to failure mainly because of the deficit orientation of those 
engaged in the implementation. That is, such interventions have 
traditionally focussed on what is wrong with Mäori and the skills and 
abilities they don’t have. In my opinion, the tampering with a 
structure rarely results in revolution, and what is needed most is a 
revolution in attitude on the part of Mäori in order to rise above 
the negativity that tends to hold us back. I am not calling for the 
overthrow of Mäori culture but I am calling for a revolution in 
attitudes and the only way that can be achieved is through education.  
 
Basically culture is the sum total of beliefs, values, and attitudes 
upon which a society is based. These beliefs, values, and attitudes 
have arisen over millenia as societies have attempted to deal with 
hostile and changing environments. Rules of culture have arisen to 
protect and enable societies to survive. Unfortunately, in this 
modern world not all cultures are created equal, some struggle to 
make their way in the world while others seems to thrive. The 
differences between cultures has been the subject of much attention 
as governments try to identify factors that lead to prosperity and 

                                                 
20 The West and the Middle East. (1997). Foreign Affairs, January-February. P.121. 
21 Harrison, LE, Huntington, SP. (2000). Culture Matters. Basic Books. P.7. 
22 Delgado-Gaitan, C. and Trueba, H. (1991). Crossing cutural borders: Education for immigrant families in America. New York, 
Falmer. 
23 Geneva Gay, 2000. Culturally Responsive Teaching: Theory, Research, and Practice. P9. Teachers College Press, Columbia 
University, New York and London.  
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wealth for its citizens24. Cultures tend to resist change although 
those that adapt and adjust quickly to new circumstances and new 
opportunities tend to be more successful than those that do not25 
provided the basic principles upon which a society is founded has 
values conducive to productivity, thrift, education and self-
discipline26. There is no doubt that there is a global convergence 
around a culture of productivity. The question for Mäori is how can 
we achieve prosperity for our people and yet still retain our 
indigenous identity?   
 
The answer to this question lies in identifying the common factors 
responsible for success and prosperity in those external societies, 
such as Japanese, South Korean, German, USA etc, and incorporating or 
adapting those factors to Mäori needs. There is no doubt that thrift 
and hard work is part of the answer and that self-discipline and 
education is another. Ideally, these factors need to be inculcated 
into our national psyche, to become part of our culture, to be 
embraced, and to be heralded. None of what I have said threatens the 
foundations of our Mäori culture and indeed actually leads to it 
being strengthened. These character traits appear to underlie the 
prosperity of prosperous nations and their absence seem to underlie 
the failure of less successful nations. The choice comes down to us 
and to what we want to be.  
 
The major key to transformation of society is education. Not 
overnight education but generational education that results in basic 
attitudes being honed for success. If we as an indigenous people can 
achieve attitudes of self-confidence with expectations of success, 
while at the same time retain our basic philosophies of aroha and 
manaakitanga then we will be the stronger for it, and I believe the 
end result will be economic prosperity for Mäori. It has been 
achieved by others so why not use their example and adjust ourselves 
accordingly22.  
 
What I have said applies not only to Mäori society but to Päkehä as 
well. The adoption of thrift, self-discipline, education, and hard 
work must become part of the national psyche and only thus will our 
nation be raised up. In my daily life I am inundated with calls for a 
new society dedicated to innovation and international business which 
is wonderful, but without a belief in the basic principles of hard 
work, thrift, education and self-discipline, by which we live, very 
little will be achieved. Enhanced productivity is the pathway to 
economic prosperity.  
 
What are the Differences Between Mäori and Päkehä Cultures? 
 
I have often been asked what is the difference between Mäori and 
Päkehä cultures? There are the obvious differences such as language, 
tikanga, and history but for many Päkehä, Mäori are a mystery. 
Friendliness between the two cultures manifests itself in so many 
ways including intermarriage, sports, working buddies, and at the pub 
after work. On the surface there might seem to be harmony between the 
races and in the main it is true; however, the cultural needs of 
Mäori are not being met and this is a problem. 
 

                                                 
24 Harrison, LE, Huntington, SP. (2000). Culture Matters. Basic Books. 
25 Porter, ME. (2000) Attitudes, values, beliefs, and the microeconomics of prosperity. In Harrison, LE, Huntington, SP. Culture 
Matters. Basic Books. Pp14-28. 
26 Landes, D. (2000) Culture makes almost all the difference. In Harrison, LE, Huntington, SP. Culture Matters. Basic Books. 
Pp2-13.  
22  
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There are many similarities between Mäori and Päkehä and there are 
differences that crop up from time to time. Much of the New Zealand 
culture is common. For example, both cultures shop primarily at 
Supermarkets. Both attend movie theatres, both watch TV and both 
cultures have been heavily colonized by the Christian church. The 
list is long and one could end up legitimately asking, what are the 
differences between the two cultures?  
 
Consider Figure 1 wherein Päkehä culture is represented by the cream 
coloured oval and Mäori by the purple. Where the two cultures overlap 
is represented by the brown colour. Historically, it was the 
intention of the dominant pakeha culture to assimilate the Mäori and 
make this one culture perhaps allowing some degree of brown to 
contaminate the cream. Nevertheless a single culture was intended and 
education, or lack thereof, was one of the primary tools whereby this 
assimilation was to be achieved. The reality is, however, that Mäori 
do not wish to be assimilated, but nor do they wish for Päkehä to 
disengage.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1. 
The cultural reality is that Mäori and Päkehä now share this country and much of our culture is shared, 
but some still remains exclusively Mäori or exclusively Päkehä. That which is not shared affects how 
each race views and interprets the common ground. 
 
 
As Figure 1 shows there are aspects of Mäori culture and Päkehä 
culture that are not shared.  For example, the rituals of encounter 
as practised by Mäori are not shared by the two cultures although 
occasionally Päkehä may participate. Leadership of New Zealand 
society is not shared by the two races although occasionally an 
individual might cross the race divide and be viewed by both as 
acceptable in a leadership role. The histories of the two cultures 
are not the same. 
 
The point of the diagram is, however, to illustrate that Mäori and 
Päkehä have cultural  perspectives that influence the parts that are 
shared and this is what becomes important insofar as educational 
receptivity is concerned. As a corollary to this point it would seem 
that the unshared portions have a filtering effect that colours that 
which is shared. That which is not shared affects how each race views 
and interprets the common ground. When a single education is 
available to both Mäori and Päkehä the way in which that common 
education is viewed and approached is dependent very much on that 
part of the experience which is not common. What either race gets out 
of this common education is very much dependent on those experiences 

Common 
Culture 

Mäori  
Päkehä  
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which are not shared. Increasing the cultural values does not reduce 
the experience of common education because the goal is to bring Mäori 
up to the needs of modern society. The lessening of Päkehä cultural 
values also helps to strengthen the Mäori cultural values of 
education although does not eliminate it. It is important that the 
end product be a useful valuable member of society, i.e., a good 
citizen able to function in the world and to contribute to it.  
 
Mäori and Päkehä cultural values also have a profound effect on how 
each race responds to and interprets education. Intensification of 
the Mäori cultural values in education and the simultaneous softening 
of the Päkehä cultural values results in a distortion of educational 
themes in such a manner as to render the system in a more Mäori-
friendly manner. 
 
The Importance of Education 
 
Mäori are moving away from dependency; blaming the colonizer for all 
of our ills has run its course. The Hui Taumata, for example, has 
become a means by which we examine ourselves and in particular how we 
examine the strategies that will uplift our people into a future of 
economic prosperity and well being. Yes, we have spent a lot of time 
debating, grieving, berating ourselves for what has been done to us, 
but now we reach a point where we can say, “Well, what are we going 
to do about it?”  
 
Doing something about our state in life does not mean that we are to 
abandon our legitimate complaints and the seeking of redress; not at 
all. Nor will we abandon our culture and we will strengthen it; all 
cultures evolve and ours will too. There are things that we must 
change and there are ideas that we must embrace if we are to prosper 
as a people. Probably, the most important is the inculcation of 
education into the very foundations of who we are, and what we do.  
 
The Aims of Mäori Education 
 
There are two major aims of education; one concerns the individual 
and the other the needs of society. Individual and societal needs for 
Mäori are (adapted from Gay27) listed in Table 2. 
 
Table 2. Individual and societal needs that education must provide 
for Mäori  
 
Societal needs: 

1. preserve the society 
2. advance economic development. 
3. produce good citizens 

 
Individual needs: 
Mäori world 

1. advancement of cultural autonomy. 
2. provide a secure cultural foundation. 
3. enable an individual to take part in Mäori society by 

providing him or her with the skills needed to function 
culturally and perhaps secure a job working for Mäori 
interests. 

Päkehä world 
4. advancement of autonomy within the Päkehä context.  
5. provide a secure cultural foundation to function within a 

                                                 
27 Gay, G. (2000). Culturally Responsive Teaching: Theory, Research, and Practice. P9. Teachers College Press, Columbia 
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Päkehä paradigm. 
6. enable an individual to take part in Päkehä society by 

providing him or her with the skills needed to function 
culturally and secure a job. 

 
 
The educational requirements of Mäori are more complicated than they 
are for Päkehä, because Mäori have to function in two worlds, te ao 
Mäori and the world of the Päkehä. While some may view this as a 
burden I believe it is our priviledge; we can live in both worlds and 
very successfully. The question now is, what kind of institution is 
needed in order to meet the educational needs of Mäori? What kind of 
institution does Mäori need in order to meet its cultural 
requirements as well as provide the skills needed to function at the 
very highest level of professional development? 
 
The projected and desired outcomes for Mäori appear little different 
from those of mainstream and, in general terms, the projected 
outcomes might apply to all indigenous peoples around the world. For 
example, Dewey28 pointed out that mastery of the learning process was 
more important that the encyclopaedic content of learning and that 
process of learning should be part of us throughout life. However, 
Dewey also recognized the foundations of that learning process are 
set in early childhood and that a major purpose of educating our 
children is to awaken in them the desire to learn29,30.  
 
The examination of educational purpose as defined by some of the 
great educators of the last century are valid no matter what society 
those ideas are applied to. For example, Dewey31, Yeaxlee32, and 
Freire33,34have all pontificated on the purpose of education. Dewey 
speaks to the liberation and uplifting of the individual. “…serving 
to facilitate psychological development throughout life. 
…instrumental in achieving the goal of identity and self 
actualization……to give him command of himself35,36 …..so that he will 
have the full and ready use of all his capacities……..the enterprise 
of supplying the conditions which ensure growth, or adequacy of life, 
irrespective of age……the development of intellectual and 
psychological capacities which enable people to learn continuously 
for the rest of their lives37  According to Dewey, the reward of 
education is growth.38 Our educational facilities are simply tools 
for instilling the desire for growth and the means for achieving it.  
The value of educational growth for the individual lies in the 
maintenance of balance between the individual and his or her 
environment, contributing to the ability of the individual to adjust 
to new situations as they arise.  The ultimate purpose of growth or 
the direction of growth was not defined39; growth was the goal in 
itself. An educated person according to Dewey as pointed out by 

                                                 
28 Dewey, J. (197)1. Experience and Education; London, Collier-MacMillan 
29 Dewey, J. (1979). Are the Schools Doing What People Want People Want Them To Do? (first pub 1901); as cited in Worth 
A.G. 1979. 
30 Wirth A.G. (1979). John Dewey as Educator; New York, R.E. Kreiger 
31 Dewey educational purposes. 
32 Yeaxlee, B.A. (1929) Lifelong Education; London, Cassell.   
33 Freire P. (1972). Cultural Action For Freedom. Harmondsworth, Penguin.  
34 Freire, P. (1972) Pedagogy of the Oppressed. (Trans M.B. Ramos) Harmondsworth, Penguin. 
35 Dewey, J. (1966) My Pedagogic Creed. (first published 1897); in Garforth F.W., op cit. 
36 Garforth F.W., (1966). John Dewey: Selected Educational Writings; London, Heinemann 
37 Boshier, R (ed) (1980), Towards a Learning Society; Learning Press, Vancouver. 
38 Dewey, J. (1964). Democracy and Education (first pub 1916); London, MacMillan. 
39 Cross-Durrant A. (1987). John-Dewey and Lifelong Education. In Twentieth Century Thinkers in Adult Education. Edited by 
P. Jarvis. Croom Helm, London.  
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Cross-Durrant22, “was one whose innate analytical powers were 
developed sufficiently to enable him or her to be effective in all 
aspects of life or work”. 
 
Yeaxlee19, in his book “Lifelong Education,” was more prescriptive 
than Dewey and recognized that the purposes of education for the 
individual, was as varied as the individuals themselves.  While one 
might be intent upon understanding the “philosophic key to the 
meaning of existence,” another might be concerned with politics or 
economics.  Freire33, has a perspective that is different from either 
that of Dewey or Yeaxlee speaking more to the value of education in 
revolution and the transformation of society. The perspectives of 
Dewey, Yeaxlee, and Freire summarize the variety and scope of 
educational purpose, and it is quite clear that those purposes as 
defined for western individuals are just as valid for Mäori.  
 
With societal and individual aims and purposes of education being 
basically similar for all peoples the question now becomes why can’t 
Mäori be content with mainstream education. What is it that Mäori 
want? The problem is that individual development cannot take place 
out of context and none of these great educators have taken into 
account the environment in which the education of the individual 
takes place and neither have they taken into account the curriculum 
that leads to the uplifting of the individual. Both environment and 
curriculum vary according to culture. Environment and curriculum are 
highly variable, but purpose and aims appear universal.  
 
Institutional Requirements 
 
The aims determine the nature of an institution, its curriculum, 
pedagogy, and assessments and for Mäori, living in both Päkehä and 
Mäori worlds, perhaps no one institution can achieve that precisely. 
The idea that mainstream universities with a Mäori corner is 
currently popular with each of the universities having their own 
marae operated by Mäori people, doing Mäori things. Unfortunately, 
the kind of Mäori things done on marae at mainstream unversities, 
while valuable, are not the things needed to preserve Mäori culture 
nor provide the skills needed to function within the Mäori world.  
 
I have on several occasions been asked why Mäori needed special 
educational consideration at the tertiary level and somewhat 
facetiously I have responded with, “Let us examine exactly what Mäori 
culture has become within the mainstream university context.”  What 
are university marae used for? Certainly the marae is used for 
teaching but it is also used for the entertainment of visiting 
dignitaries, for example. An overseas visitor comes to the 
university, a powhiri is ordered, and the poor unsuspecting fellow is 
exposed to Mäori culture in the raw. The poor fellow sits there 
thinking, “Wow, I have no idea what is going on, but I sure am having 
fun.” Under the aegis of Mäori tikanga the aroha, the manaakitanga, 
the wairua generated through the linkages to te Atua, ngä mate, 
tupuna and whänau are wasted and equivalent to no more than cultural 
masturbation.  Worst of all at the end of the show its back to 
business as usual; that moment in the Mäori world wherein the 
principles of aroha and manaakitanga reign supreme is momentary and 
gone. It’s a bit like going to church on Sunday but once church is 
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over the principles of Christianity are laid aside in order to return 
to the so-called real world; nothing is learned and nothing changes. 
Why do we do this, knowing that the ultimate degradation of 
indigenous culture is its reduction to entertainment for the dominant 
culture? Anyway it is for these reasons that I believe that 
mainstream universities are not the place for the preservation of 
Mäori culture and nor are they places for the training of tohunga and 
Mäori leaders.  
 
What kind of institution is needed for the preservation of Mäori 
tikanga, language, history,  and ähuatanga? The correct place is, of 
course, the marae. It always has been and always will be. The 
training of Mäori in their culture needs to be where it belongs, not 
as a sideline for mainstream institutions hoping to attract more 
students, but on the marae and in particular on the marae to which 
that person belongs. The environment of the marae is steeped in the 
history of past generations, and highly conducive to learning and 
teaching of Mäori things. Tikanga is best learned through its 
practice and language is best learned through the spoken word. The 
stories of ancient deeds should still be alive and told to students 
as if they happened just yesterday. How many young people today 
understand the significance of, “E Raha, he aha tö koha mäku?” or, 
“Ënä whämamaku ki ënei whämamaku!” Anyway, the point is that the 
appropriate setting for the education of Mäori in Mäori culture is 
the marae.  
 
The Mäori Wänanga 
 
If the marae is the correct place for the education of Mäori in Mäori 
things, what value then are the Mäori wänanga? The Mäori wänanga came 
into existence as a result of the 1989 Education Act. The need was 
apparent because dropout rates for Mäori in mainstream institutions 
was very high. It was thought that perhaps Mäori in a Mäori setting 
might do better and indeed this has proven itself to be true. Mäori 
do perform better within the context of a Maori institution. Te 
Wänanga o Aotearoa has been highly successful in bringing Mäori into 
higher education. Most of their students would have been unlikely to 
survive within a mainstream institution because mainstream 
institutions do not provide the support and nurturing of Mäori 
students that is present in Mäori wänanga.   
 
All mainstream universities call themselves “whare wänanga,” but 
Mäori wänanga are banned by parliamentary decree from using the term 
“university”. Since government makes the distinction most 
emphatically, it is necessary for me to take a similar stance and to 
discuss the differences briefly from a Mäori perspective.  
 
Let us examine the expectations of the 1989 Education Act since 
without expectations it would be difficult to make any pronouncements 
regarding success or failure. The 1989 Education Act attempts to 
define Mäori wänanga by its character.   

 
 “A Wananga is characterised by teaching and research that 
maintains, advances and disseminates knowledge and develops 
intellectual independence and assists the application of 
knowledge regarding ahuatanga Maori (Maori tradition) according 
to tikanga Maori (Maori custom).”  

 
This was an interesting beginning, because it raises the question as 
to when does character become defining? Is a person defined by 
his/her character? Is an institution defined by its character? Is a 



 14

nation defined by its character? Character is defined in my 
dictionary as “the set of qualities that make somebody or something 
distinctive, especially somebody’s qualities of mind and feeling.” In 
some ways this might seem to lay a foundation for wänanga.  
 
It is in fact, philosophy that defines character; that is, what one 
believes. A definition of philosophy is, “a precept, or set of 
precepts, beliefs, principles, or aims, underlying somebody’s 
practice or conduct.”  Undoubtedly, it is the philosophy of a person, 
an institution, or a nation, that defines it more than anything else. 
It is philosophy that builds character and it is here that the 
definition of wänanga should have begun. Also it is here that the 
most fundamental distinction between a Maori wänanga and a Päkehä 
wänanga is made. 
 
What then is a philosophy of a wänanga that might set it apart from 
all other institutions, that might lead to the development of 
character, that might be recognizable, and indeed defined in the eyes 
of the world? What set of principles could lay the foundations of a 
wänanga?  
 
In my opinion the definition of Wänanga should have begun: 
 
 “A Wänanga is based on the principles of manaakitanga and 
aroha.” 
 
These are the principles that lay at the heart of the wänanga 
movement. The character by which the Education Act seeks to define 
Wänanga is heavily influenced by the manner in which these basic 
principles are applied. It is these two principles that set Wänanga 
apart from other institutions and it is upon these two principles 
that the survival of the wänanga movement depends. These two 
principles arise naturally out of ähuatanga Mäori. However, ähuatanga 
Mäori relates to many other principles besides manaakitanga and 
aroha, including rangatiratanga, kotahitanga, and reciprocity, which 
also have a place in the defintion of Mäori  wänanga; however, 
manaakitanga and aroha are the most important. 
 
The idea of manaakitanga and aroha in the educational workplace is 
not new. Gay in her book41 speaks of, “the power of caring” in the 
context of teaching within the class room. She also refers to the the 
criteria of Webb, Wilson, Corbett, and Mordecai (1993)40 that states 
that, “Caring is a value and amoral imperative that moves “self-
determination into social responsibility and uses knowledge and 
strategic thinking to decide how to act in the best interests of 
others. Caring binds individuals to their society, to their 
communities, and to each other.” I have simply elevated the concept 
of caring to its rightful place as the underpinnings of educational 
success.  
 
The philosophy of caring is powerful and there are many examples of 
its success in uplifting minority students41. Caring is about 
nuturing, supporting, encouraging, and accountability; caring is not 
about abrogation of responsibilities. Caring must permeate an 
institution from the top down and not be simply attributes of a few 
gifted teachers. Caring leads to empowerment of students and affords 
them confidence in who and what they are.  

                                                 
40 Webb, J., Wilson, B., Corbett, D., and Mordecai, R. (1993). Understanding Caring in Context: Negotiating Borders and 
Barriers. The Urban Review, 25(1), 25-45. 
41 Geneva Gay, 2000. Culturally Responsive Teaching: Theory, Research, and Practice. P45. Teachers College Press, Columbia 
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Mäori wänanga differ from mainstream insofar as its foundations are 
built upon a doctrine of care and it is here that the success of 
Mäori wänanga must be attributed. While all three wänanga practice 
these principles Te Wänanga o Aotearoa has been particularly 
successful in attracting students, both Mäori and Päkehä, into higher 
education. Without these principles of manaakitanga and aroha it is 
unlikely that Te Wänanga o Aotearoa would have been considered a safe 
and comfortable place for learning. 
 
The Curriculum of a Mäori Wänanga  
 
Mäori wänanga are not about being educated to the standards of Mäori 
education in 1840. Mäori knowledge, like the knowledge of all 
peoples, is an ever evolving body. Mätauranga is not about reverting 
to the knowledge base precontact. This would be silly to impose upon 
students knowledge that existed at and to a level found in the 
distant past. All people’s knowledge evolves.   
 
What then is Mäori knowledge. “What is Mätauranga Mäori?” Others have 
intimated that what we teach in the wänanga is not pure and has 
become contaminated with the learning of Europeans, which to my mind 
is totally appropriate. However, it is not the place of a government 
agency to define what is appropriate learning for Mäori.   
 
According to Durie42, in his Newman Lecture of 1999 where he 
celebrated the achievements of Sir Maui Pomare in the area of Mäori 
Health, Pomare believed in the development of community and the 
empowerment of Mäori community leaders. Durie goes on to suggest that 
Pomare’s single most important contribution to Mäori health, “was not 
something that could be prescribed by the doctor, but something that 
should arise from within communities and the leaders of health were 
not doctors or nurses, but community leaders who could use their 
influence and wisdom to alter lifestyles and living conditions.”  I 
believe that the same approach must be taken for the education and 
uplifting of Mäori communities all over this nation. It is all very 
well to provide Mäori with advanced technological knowledge, but what 
is the use of that if the holder of that knowledge has lost his or 
her identity. The first part of education should be the addressing of 
who and what we Mäori are. That is where the Mäori  wänanga can prove 
so valuable, and that is where Mäori education should begin. The 
first part of Mäori education should be where it has always been for 
Mäori, within the communities, at the marae, led by community 
leaders, the kuia and koroua, the tohunga and the speakers of te reo. 
The results of community education for Mäori are increased tribal 
identity, increased fluency in te reo, knowledge of traditional 
crafts, knowledge of tikanga, and ähuatanga. The outcomes are 
improved communal and whänau life, enhanced attachment to 
communities, enhanced pride in individuals and whänau, decreased 
crime, decreased violence.  
 
Recently, I read in the newspapers news about the identity of a 
“warrior gene” in Mäori people. The interpretation of genetic data by 
those in authority is irresponsible and falls under the same category 
as the “shopping gene” and the “whining gene” or as some people here 
say “whingeing gene.” All I know is that the “shopping gene” must 
reside on the x-chromosome thereby giving women a double dose as 

                                                 
42 Durie, M. (2003), Ngä Kähui Pou: Launching Mäori Futures, p41, Huia Publishers, Wellington. 
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compared with men because women inherit two copies of the x-
chromosome whereas men inherit only one. The “whingeing gene” must be 
a Päkehä trait because when I read the newspapers most of the 
“whingeing” seems to come from that part of the population. I see 
from your faces the same feelings I felt when I first read the 
newspaper articles. Once the door is open to categorizing people 
according to genetic traits we reopen the door to the refuted 
theories of eugenics and we incarcerate, sterilize, or kill those who 
don’t conform.  
 
Mätauranga Mäori is simply the knowledge that a Maori person holds. 
It might well be that professionally that knowledge could be the same 
as that held by a Päkehä person. However, the difference is the 
cultural experiences of the two people and how those cultural 
experiences affects the perspectives held. For example, consider two 
scientists, one Päkehä and the other Mäori. Both study chemistry say 
and both end up assimilating the same materials. On the one hand the 
Mäori person has now taken that knowledge and made it mätauranga 
because of the cultural experiences that affect his/her points of 
view. The Päkehä does the same thing but from his/her point of view. 
Thus mätauranga in this day and age could be distilled down to a 
point of view. This is true of all peoples around the world. A 
Chinese person takes so-called western knowledge and upon 
assimilation immediately begins to view it from a Chinese point of 
view. The knowledge that he/she has assimilated then becomes Chinese 
knowledge. There is nothing mystical about this, it is simply common 
sense.  
 
Gay43 believes that, “The greatest of all obstacles to culturally 
responsive teaching is mainstream ethnocentrism and hegemony.” This 
point while made in the context of African, Latino, Native, and Asian 
Americans, is highly relevent to New Zealand and its indigenous 
people.  
 
There Are Three Mäori Wänanga 
 
There are three Mäori wänanga; Te Wananga o Raukawa, Te Wänanga o 
Aotearoa, and Te Whare Wänanga ö Awanuiärangi. Each of the wänanga 
are different from each other and each has chosen its own pathway in 
pursuit of education for Mäori people. Only Te Wänanga o Aotearoa 
chose the multicultural approach to education. However, the success 
of that approach is quite evident from the number of non-Mäori 
students who have enrolled at Te Wänanga o Aotearoa and it is quite 
clear that within the supportive structures of a Mäori wänanga those 
Päkehä students can be successful.  
 
Within the Mäori wänanga system, the participation of Mäori in 
tertiary education is primarily at the sub-degree level frequently in 
the areas of Te Reo and tikanga. However, this engagement is 
encouraging because many Mäori are able to staircase into higher 
degrees and courses. The wänanga system has high promise of success 
for Mäori students. Within Te Whare Wänanga ö Awanuiärangi, for 
example, retention rates and completion rates were over 80%. 
 
Unfortunately, the Mäori wänanga system is considerably disadvantaged 
by current educational policies being pursued by the Tertiary 
Education Commiission. The revamping of the tertiary education system 

                                                 
43 Geneva Gay, 2000. Culturally Responsive Teaching: Theory, Research, and Practice. P9. Teachers College Press, Columbia 
University, New York and London.  
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in this country and the reapportioning of educational funds in favour 
of the universities has left the Mäori wänanga struggling. The 
Performance Based Research Fund (PBRF) has been a disaster for Mäori 
wänanga because of the difficulties in getting staff to the point 
where they can become researchers. Of the three wänanga only 
Awanuiärangi has been able to attract Ph.D. level staff and to 
establish a Ph.D. programme. Reduced funding because of the PBRF has 
cost both Raukawa and Awanuiärangi substantial funding, which makes 
it even harder to attract appropriately qualified staff.  
 
In order to teach at the very highest levels of tertiary education a 
Mäori wänanga should be a research institution. Only through the 
generation of new knowledge can a teacher gain overview perspectives 
of their field and truly understand the rapid changes in their fields 
of study. Students benefit from the research activities of their 
mentors.   
 
Culturally Responsive Science and Mathematics Education 
 
Mäori should be able to develop culturally sensitive degree programs 
that do not compete with those delivered by mainstream. Delivery of 
those degree programs should be carried out in a culturally 
appropriate manner not possible within the mainstream context. While 
I was at Te Whare Wänanga ö Awanuiärangi this is exactly what we 
strove to do.  But what about the sciences? Should Mäori wänanga be 
engaged in the delivery of science and mathematics or should that 
task be left to the mainstream. While I was at Te Whare Wänanga ö 
Awanuiärangi  we built the first scientific laboratory ever built by 
Mäori,  for Mäori, and on Mäori  land.  It was built on the Ngati 
Pukeko Marae at Poroporo near Whakatäne, and it was a brilliant 
success. The laboratory was opened in May of 2003 by my dear friend 
Professor Alan MacDiarmid, New Zealand’s only living Nobel Prize 
winner. Alan embraced the idea of Mäori learning science in a Mäori 
environment and he embraced the idea that Mäori should learn about 
our own scientific observations, observations that kept our people 
fed, clothed, and in good health through the millenia. The teaching 
of science to Mäori benefits from a strongly hands on approach. 
 
Unfortunately, the costs of building research laboratories and 
equiping science laboratories exceeded the resources of the wänanga, 
and funding for the expansion of the facilities was not available. 
Other institutions quickly stepped up to the mark to support the 
science developments at Te Whare Wänanga ö Awanuiärangi especially, 
Geological and Nuclear Sciences (GNS), a CRI located in Lower Hutt. 
The CEO of GNS, Professor Alex Malahoff, a world renowned deep sea 
explorer from the University of Hawaii, was highly supportive of the 
science efforts even to the extent of offering laboratory space at 
GNS for the support of Mäori science students. Scientists at Victoria 
University of Wellington also stepped forward with offers of help but 
unfortunately what was needed most was money. The point I am making 
is that the development of science and mathematical programmes within 
a Mäori setting is highly supported by mainstream institutions but 
the difficulties in achieving a fully equipped research laboratory 
for Mäori in the biological sciences is extraordinarily difficult.  
 
PBRF and the redistribution of educational monies into pools 
unavailable to Mäori wänanga works quite nicely for mainstrean 
universities since they are rewarded for research money coming in the 
door and the research qualifications of their staff. Most of the 
mainstream universities have had 50 plus years to prepare themselves 
as research institutions whereas the Mäori wänanga are only recently 
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on the scene and to a large degree the door to research has been 
jammed shut by current educational policies of the Tertiary Education 
Commission.  
 
Community-Based Acculturation Education (CBAE) 
 
Mäori tertiary education should begin with acculturation programs in 
Mäori communities on the marae. This could be done through the 
current Mäori wänanga or it could be reshaped for adminstration 
through some central body. Alternatively, it could be done directly 
through the marae. Negotiation for the promotion of acculturation 
education within the iwi is best done at the hapü level, and all hapü 
should have access to educational programs that will serve to raise 
them up.  
 
All acculturation education programmes should be run without student 
fees and without restraints of age, gender, or social standing, and 
the resourcing of these acculturation education programmes must be 
paid for out of the public purse. Some of this is done now through 
community education programmes run through the Maori wänanga, 
although considerable reductions in money available for such programs 
has occurred over these last few years.  
 
The benefits of such programs are myriad. Mäori recover their 
culture, language, and pride, and tertiary institutions face the 
possibilities of new students anxious to pursue their education and 
advance their knowledge.  
 
Social Justice 
 
Some think that justice transcends social and racial divides, 
deriving from some fundamental concept that arises from the human 
condition. Social justice is different from legal justice insofar as 
it is itself context-bound.   
 
Social Justice derives its authority from codes of morality as they 
exist in each culture and that which is considered just in one 
society may not be considered fair in another. In its narrowest sense 
social justice may be considered to be “fairness” and the concept of 
fairness is a societal value that can differ from people to people 
and age to age. 
 
Where two cultures of unequal size come together, and where the rules 
of engagement are determined by the more dominant culture as well as 
the nature of fairness, problems are inevitable. That which is fair 
to the dominant culture may often seem unfair to the minority and 
vice versa. Take education in this country, for example, a single 
education system based on the cultural beliefs of the dominant people 
has left the minority culture struggling to make educational headway. 
It seems reasonable and fair to provide a system that facilitates 
Mäori access to education in order to improve citizenship, 
productivity, and more equitable apportionment of the rewards.  
 
The government pushes the idea that we are two people under one law. 
The government is opposed to any programs that are race-based. 
However, race-based needs are just as real as needs-based, because it 
is the Mäori race that is at the bottom of the socio-economic ladder. 
This race-based attack on programmes designed to assist Mäori to 
achieve equity is simply a thinly disguised assimilation policy.  
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The Mäori people as tangata whenua of this country occupy a position 
of inherent right for which Mäori should make no apology. The Second 
Article of the Treaty of Waitangi states that Mäori shall retain the 
“supremacy over their lands” The revertion to needs-based programmes 
denies the “inherent right” position of Mäori. Mäori have instead 
been placed alongside all other ethnic groups who have come to New 
Zealand even those who have come as refugees. Perhaps we are to 
become refugees in our own land. 
 
The Treaty of Waitangi speaks of a partnership between Mäori and 
Päkehä, a mutually beneficial partnership that has been eroded 
through the application of democratic principles to deny the minor 
partner its own partnership rights. The Treaty of Waitangi was not a 
needs-based treaty. It was a race-based treaty between the Mäori 
people of Aotearoa and the colonial government of the day. The 
government seems to be systemmatically denying the Mäori people 
recognition of their treaty partnership through the cunning 
application of democratic principles. Democracy requires that we work 
towards “The greatest good for the greatest number”; however, to the 
indigenous partner the “tyranny of the majority” is real and 
something with which most colonized indigeneous peoples around the 
world have to contend.  
 
Since childhood we are all taught that democracy is good, equal 
rights for all individuals of society and heaven forbid anyone to 
mutter against it. We are afraid to stand up because we think that 
democracy is the ultimate arbiter of good society. Sometimes, for 
justice to prevail it is necessary to treat unequals unequally. This 
may seem at odds with principles of equality that the government 
would like to promote. Equality is fine when goods and services are 
distributed equally amongst equal people. The fact is that we are not 
equal people. This principle of equality as applied by the government 
ignores the fact that people are different in their contributions to 
society, they have different talents, different needs, and different 
productivity. We are not paid equally. We are not equal shareholders 
in the land. The government uses the principle of equality to 
disadvantage its minority population which is in itself a breach of 
social justice, a breach of fairness.  
 
A Future For Mäori Education 
 
What is the future of Mäori education in this country? As it stands 
the education system available for Mäori is far from ideal, but what 
can be done to improve or replace what we have got? Let us return to 
the contention made at the beginning of this essay; that Mäori must 
function credibly in both Mäori and Päkehä worlds. Within the Mäori 
world culturally appropriate education must be provided according to 
the precepts already established by community and custom. Community 
education programmes should be eliminated and replaced by 
acculturation programmes specifically for the uplifting of Mäori 
culture. These programmes could be administered and supported by 
Mäori wänanga and become part of their brief. I am highly supportive 
of the methodology and processes recently developed at Te Whare 
Wänanga ö Awanuiärangi for the uplifting of Mäori communities whereby 
the education and the educational process is defined by the those 
communities. We, at the wänanga, always believed that it was 
inappropriate for any organization to tell hapü what their 
deficiencies are, and what they need to do to improve themselves. 
That kind of analysis should only be done by the communities engaged 
in the pursuit of education. The role of the outside provider, such 
as a Mäori wänanga is then to provide the framework for achieving the 



 20

desired outcomes. This process proved highly successful within the 
many hapü of Ngati Porou while I was CEO of Te Whare Wänanga ö 
Awanuiärangi.  
 
Education for Mäori adults should begin with the acculturation 
programs that build Mäori language and Mäori knowledge. This includes 
tikanga, waiata and other music, raranga harakeke, taaniko, tukutuku, 
kapahaka, ta moko, whaikorero, philosophy, science, spirituality, 
carving, history, whakapapa, and all the skills needed to function 
within the Mäori community. These programs are absolutely essential 
for the preservation of the Mäori people. Hopefully, such education 
would be condoned and supported by the public purse without the 
expectation that they conform to what Päkehä consider appropriate. 
For example, I remember being questioned by government over the 
running of what appeared to be a flute (köauau) playing course which 
by Päkehä newspaper standards was deemed trivial and of little value, 
but by Mäori standards was innovative and uplifting because not only 
did it examine the carving methods used to construct the instrument, 
but examined the very foundations of Mäori music as well. To the 
Minister of the Crown who raised the questions with me the course was 
initially suspect, but when I explained the purposes and the process 
he became quite supportive. The important point was his initial 
reaction as a Päkehä to Mäori educational needs. I also pointed out 
that if the course was delivered within a Päkehä setting whereby 
students were asked to not only build their own musical instrument 
but to learn ot play it as well, I doubt that the same questions 
would be raised. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 2. Meeting the educational needs of Mäori. 
 
My vision for a future for Mäori education in this country is 
summarized in Figure 2. Mäori acculturation programs would be a 
separate and specific funding pool run from within the Tertiary 
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Education Commission. It would not be part of Päkehä community 
education funding but would be a race-based programme as permitted 
under the terms of the Treaty of Waitangi. This programme would aim 
at the preservation and uplifting of Mäori culture and the Maori 
people. 
 
The Mäori wanangä would remain as tertiary education providers but 
would be extended to incorporate secondary education of Mäori 
children. The fact of the matter is that most of the problems with 
Mäori under achievement in education begins in the secondary schools. 
The reasons for this failuire within the secondary schools for the 
education of Mäori are many and varied and not the topic of this 
discussion. Suffice it to say that the secondary school education in 
the main in this country does not serve Mäori well. The division 
between secondary and tertiary education in New Zealand is purely 
arbitrary with most secondary schools students passing on to tertiary 
institutions at the age of around 17 or 18. For Mäori  this amounts 
to being tossed onto the streets ill-prepared for anything but 
unemployment and poverty. I suggest that the difference between 
secondary and tertiary education be made seamless and thereby retain 
Mäori secondary students within the Mäori wananaga sytem, and simply 
move them onto tertiary without having to change locations and/or 
schools. By the time they are 18 or 20 they could have earned 
tertiary qualifications such as certificates, diplomas, or bachelor 
degrees and thus go out into the world with qualifications that will 
help them get a well-paying job. 
 
I also propose that a National Mäori Univesity be established that 
will allow the best and the brightest of Mäori students to learn in a 
Mäori-focussed research-based institution with access to equipment 
and resources appropriate to a university. It might be that the 
existing Mäori wänanga could form an interrelationship with a 
National Mäori  University such that the development of new degrees 
need take place only once instead of each institution developing new 
degrees only for their own use. It is also true that every tribe 
wants their own wänanga, an impossibility under the current funding 
limitations; however, it may be possible for them to achieve their 
dream if organized and provided for through such a National Mäori 
University. A National Mäori University could only be achieved if it 
came under, was supported by, and developed under the jurisdiction of 
the NZVC. A close relationship between the National Mäori University 
and the other universities would then be assured and an equal footing 
could become fact.   
 
We have a come long way. I have tried to give some insight into the 
problems that Mäori face within the education system within this 
country. While I have whined loud and long about the problems that 
Mäori face, I also realize that the solution to many of those 
problems lie with Mäori. The wänanga system as currently exists is 
far from ideal although it has its uses; however, improvement can be 
made to the system once one realizes that wänanga are not there to 
compete with mainstream institutions for the education of New Zealand 
students. Wänanga are there to provide support for those who need 
support from within a Mäori  framework, a culturally safe 
environment.  
 
Mäori desperately need education in their own culture, not as a craft 
or a hobby, but as a fully recognized educational experience. When 
Mäori express interest in Mäori things the general reaction from 
mainstream involves a rolling of the eyes and the question, “Well why 
on earth do you want to do that when you could be building a career 
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or preparing yourself for professional employment?” The study of the 
world from a Mäori perspective is just as valid as its study from a 
Päkehä perspective, and who is to say that Mäori cannot be just as 
professional within their own framework as without.  
 
Specific education is needed for the acculturation of Mäori and 
preservation of the culture itself. Under the terms of the Treaty of 
Waitangi the claim is valid and consistent with social justice. A 
research university, that can train students to the highest 
international levels in whatever topic is available is a dream that 
is worth dreaming. Let Mäori take their place at the highest levels 
of academia and let them ascribe to international standards of 
excellence. Let them stand up and be recognized as high achievers, 
and as valuable contributors to the health and future of this nation.  
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